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My feminist pedagogy leads from intersectional analysis to action. I prepare students to better 
navigate structural discrimination in their own lives, and to better use their privilege as allies. To this 
end, I pair critical theory texts with activities that link this theory to lived experience, and that 
preemptively defuse common forms of pushback. 
 
Students learn about intersectionality early in my courses. On the first day of Introduction to 
Women’s Studies, for example, we use YouTube to analyze the song “Kiss the Girl” from Disney’s 
The Little Mermaid. In group discussion, many students express shock that they “never noticed” how 
this childhood classic dismisses sexual consent while linking femininity to whiteness, wealth and 
able-bodiedness. By defamiliarizing a “wholesome” film, this media analysis defuses skepticism 
toward gender studies, opening students to feminist, queer, and critical race theory. To connect 
gender with race and sexuality, this course also emphasizes readings by authors who face multiple 
oppressions. In the unit on motherhood, for instance, students examine Huda Jadallah’s article on 
being an Arab, genderqueer, immigrant, lesbian parent. Working in small groups, they identify how 
racism can combine with cissexism to disqualify families from affordable housing.  
 
To make intersectional theory concrete, I revamp a game called the “Privilege Race.” This game also 
preempts skepticism from more privileged students. In this version, students make up an identity to 
jot on a notecard, like “Straight, elderly middle-class Asian man with a disability.” They randomly 
swap cards before lining up across the center of the room. Using randomized cards avoids 
retraumatizing students who face multiple oppressions in daily life. I then ask them to step forward 
or backward based on their card’s identities (i.e. “Step forward if your card says ‘straight,’ and back if 
it says ‘queer’”). Once they are unevenly spread, I announce “We’re having a race!” for prizes on the 
board, which are signs like “Clean water,” “College,” and “Healthcare.” After the race, I ask them to 
process their experience. Those in the back often report feeling hopeless, while those in front say 
they barely noticed the struggles behind them. In end-of-semester evaluations, students often state 
that this game was a turning point, causing them to seriously consider how multiple forms of 
privilege and oppression intersect to unequally distribute resources. 
 
Capstone projects in my courses lead students to apply this learning beyond the classroom. In 
Women & Film, students progress from analyzing media to creating their own short “oppositional 
films” in groups of eight, each with a different genre. Students research their genre’s racial, 
gendered, and sexual conventions, write a script that challenges those norms, then film and present 
their five-minute movie to the class. Emphasizing intersectionality, each film addresses how at least 
two axes of oppression interact. For example, the student film, An Epic (mid)-Western, stars women 
gunslingers who question anti-Native violence. This project shows how decisions about casting, 
writing, and editing convey value judgments that can either magnify or challenge real-world 
inequalities. Screening films in class also positions students to finish the course with positive 
momentum. As they show ownership of class concepts and receive encouragement from classmates, 
students leave energized to continue challenging oppression in their outside lives.  
 
With this combination of intersectional readings and activities, students finish my classes better 
equipped to pursue wellbeing in the face of structural racism, sexism, and homophobia. Likewise, 
they leave ready to challenge these oppressions by strategically employing their privilege as allies.  


